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ABSTRACT  

Purpose – The complexity of Islamic religious education learning, with 

its dogmatic and doctrinal patterns, can be a driving factor in students' 

boredom and passive attitude toward learning activities. This context 

requires teachers to be able to innovate and be creative in designing 

active, innovative, creative, and fun learning plans. Steps that can be 

taken include using cooperative learning models, with various types 

of existing methods, such as Student Team Achievement Division 

(STAD) and Two Stay Two Stray (TSTS). 

Method – This research uses a qualitative approach with a case study 

type of research. The instrument used in this research is a 

questionnaire. The data analysis technique uses percentages to 

determine the level of student perception of the learning model used. 

Findings – The results of the research prove that, from a student 

perspective, these two methods, which are part of the cooperative 

learning model, are very effective in improving student achievement 

and learning outcomes in Islamic religious education. The 

effectiveness of the Two Stay Two Stray (TSTS) method from the 

student perspective reached 83.9 percent. The percentage value for 

the Student Team Achievement Division (STAD) is 85.5 percent.  

Research Implications – Using the TSTS and STAD models, which are 

part of the cooperative learning approach, has very good implications 

for increasing the effectiveness of Islamic religious education learning 

in schools. The adaptive nature of these two models can bridge the 

characteristics of Islamic religious education, which has dogmatic and 

doctrinal aspects. The results of this research confirm that TSTS and 

STAD can concretely and effectively improve student learning 

outcomes in Islamic religious education. 
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Introduction 

The complexity of the learning process requires special attention from educators to 

produce a comprehensive learning implementation plan in order to realize ideal 

educational goals, namely the comprehensive development of all domains of student 

competence. The complexity dimension of the learning process is closely related to the 

fact that there are many influencing factors ranging from students' characteristics, 

psychology and cognition of student, the characteristics of the educators, which include 

those related to the learning styles, learning techniques, learning methods and models 

used by teachers (Rowikarim, 2017). 

Changing the learning paradigm, from the dominance of the teacher centered 

learning concept, to implementation based on student or learner centered learning, is 

one effort to find a solution to the problems faced by the process of teaching and learning 

activities (Agrahari, 2016). The harmony of this context, confirms that the role of educators 

in the learning process is as a facilitator, not as a party who has dictatorship or full power 

(Anggraeni & Yusnita, 2017). In 21st century education era, teacher must be able to 

construct learning that is dynamic, creative, innovative, increases students' critical 

thinking, and boring and drab (Wartomo, 2016; Ngaamo & Lawrence, 2023). 

The task of teacher or educators in designing and building effective and efficient 

learning is a necessity for educators to be able to make it happen (Larasati et al., 2020; 

Faryadi, 2012). The realization of this context cannot be separated from the profile of an 

effective educator or teacher, namely one who is able to develop various dimensions of 

student potential and competence and is able to position himself proportionally and 

completely. The task of teacher's not only as a facilitator, but can inspire and motivate so 

that students are successful in following the learning process (Hasan, 2022), at the ideal 

level is the student's ability to actualize himself concretely in community life (Behlol & Dad, 

2010). 

The central task of teacher as learning facilitators, is not only related to their 

personal competence, but on the other hand, is closely related to other learning 

components such as methods and models (Pane & Dasopang, 2017). The methods relate 

with how teacher to achieve learning objectives (Khoerunnisa et al., 2022; Hamid, 2019), 

while learning models are patterns, conceptual frameworks and approaches that describe 

procedures systematically with implementing the learning process (Mirdad, 2020). 

Furthermore, in terms of terminology, learning models are divided into four groups, 

namely information processing models, personal family models, social family models, and 

behavior models of teaching (Mirdad, 2020). 

The four typology groups of learning models above are related to the existence of 

various learning models such as discovery learning, project based learning, self-directed 

learning, contextual learning, and cooperative learning. The two theoretical frameworks, 
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namely groups and types of learning models, can be constructed in the following 

tabulation: 

Table 1. Clump Mapping, Principles and Types of Learning Models  

Groups of Learning 

Models 
Principles of Model 

Types of Learning 

Model 

Information Prossesing 

Models 

This model focuses on 

cognitive aspects, has 

principles on processing 

information, processing data, 

and finding solutions. 

Focuses on students having 

the ability to process 

information. 

 

Discovery Learning, 

Cooperative Lerning, 

Project Based Learning 

Personal Family Models 

Developing self-concept, 

students are more creative, 

with increased independence 

so they have good self-

awareness and responsibility. 

 

Self-Directed Learning 

(SDL) 

Social Family Models 

The emphasis is on students 

being able to have personal 

and social relationships in 

the community. Ability to 

collaborate between 

students. 

 

Contextual Teaching 

and Learning, 

Colaborative Learning, 

Cooperative Lerning 

Behaviour Models of 

Teaching 

Focuses on strengthening 

student behaviour. 

 

Role Playing Based 

Learning, Problem 

Based Learning 

Adapted from Mirdad (2020) 

Islamic religious education, although the dimensions of doctrine and dogma are the 

dominant elements inherent in the subject matter, on the other hand, cognitive or 

intellectual development is a learning orientation that cannot be put aside. The 

development of critical thinking skills in Islamic religious education learning must also be 

able to be realized concretely (Santoso et al., 2023). This context is in line with the term 

"scientific cum doctrine" proposed by Mukti Ali, that studying Islam is not only in the 

doctrinal dimension, but must have a scientific analytical perspective so that you can 

understand Islam comprehensively (Fadhilah et al., 2023). 

The scientific dimension in the realm of learning can be found in the Information 

Processing Models group, with cooperative learning as one of the models that can be used 

in the teaching and learning process of Islamic religious education. Although in another 
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family of models, namely social family models, there are aspects of cooperation as 

characteristics inherent in cooperative learning, but essentially, the expected results are 

more focused on the realm of maximum cognitive development. The contextualization of 

the cognitive dimension can be referred explicitly to the meaning of "iqra", which can be 

interpreted as reading, understanding, analyzing everything related to human life, as a 

characteristic of the cognitive domain (Nadjmuddin, 2010). 

Cooperative learning is universally a process of teaching and learning activities, 

which positions the teacher as a facilitator, by grouping students in small groups with 3-4 

students in each group. The characteristics and characteristics of cooperative learning are 

cooperation between groups (Nadjmuddin, 2010; Slavin, 2015; Yang, 2023). Al-Qur'an 

perspective, the terminology of cooperative learning with the main identity, namely 

cooperation, can be based on the term "ta'awun", which etymologically means 

cooperation (Afandi, 2018; Zahra & Fasa, 2018). Simply put, cooperative learning 

emphasizes the dimension of cooperation between groups of students in improving and 

developing the cognitive domain. Learning using the cooperative learning method which 

emphasizes aspects of group learning activities, has very significant differences from 

learning individually (Guile & Wilde, 2022). 

The use of the cooperative learning model in teaching and learning activities has 

several advantages, namely fostering cooperation and participation for each student so 

that it can encourage independent learning (Nurmi, 2010). Referring to these advantages, 

cooperative learning has several methods that can be used in the process of teaching and 

learning activities, including jigsaw, Team Game Tournament (TGT), Make a Machine, Two 

Stay Two Stray (TSTS), and Student Teams Achievement Deviation (STAD) (Himami, 2021). 

Referring to this method, especially TSTS and STAD, from the researcher's point of view, 

have a significant contribution in designing effective and efficient learning. This fact 

cannot be separated from several research studies produced, TSTS method can 

significantly improve student learning outcomes (Nisha, 2021). 

The TSTS learning method, at a conceptual level, has the main aim of increasing 

student activity and learning outcomes simultaneously. This context can be analyzed from 

the process of implementing the method, which divides k students into several groups 

proportionally according to the number of students in one class. The level of 

implementation of the TSTS method in the learning process can be presented in the 

following picture: 
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Figure 1. Implementation of the TSTS Method (Rofiqoh, 2020) 

Regarding the STAD method, as one part of the method of the cooperative learning 

model, its advantages include being able to encourage and create active, creative, and 

interactive students (Wulandari, 2022; Esminarto et al., 2016). The essence of the STAD 

method is focused on how to increase learning activities with indicators of learning 

outcomes that are manifested in active and creative dimensions in learning. The use of 

the STAD and TSTS learning methods in Islamic religious education is used from 

elementary to upper secondary levels. The educational institutions SMAN Darussholah 

Singojuruh, and SMPIT Al-Ghozali Jember, have used this method in learning Islamic 

religious education. 

Referring to several studies, as a basis for the literature review, the use of both 

methods in research is still partial or alone. One of the research using STAD, based on 

classroom action research, this research explains in two cycles, this method can improve 

student learning outcomes with the percentage of completeness classical 91.42 percent 

(Mira & Marlina, 2020). As for the TSTS method, also with an action research research 

basis, the results of the research show that completeness is achieved classical reached 76 

percent with 75.6 as the average learning outcome score (Amin, 2015). 

Referring to the review of the research results above, and several other studies, it 

can be seen that the research process for the two learning models was carried out 

separately in describing the benefits of the cooperative approach implementation 

process. On the other hand, the majority of these two models were researched using 

classroom action research, which simply has targets that must be completed so that the 

results obtained are positive. On the other hand, there has not been much research that 

analyzes these two learning methods simultaneously. This can be seen from the results 

of the literature analysis as follows: 
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Figure 2. Results of Metadata Analysis of Research Using the STAD and TSTS Methods in 

Islamic Religion Education 

Based on the data picture above, research on the use of the STAD method has 

higher popularity than the Two Stay Two Stray (TSTS) method, in research on Islamic 

religious education learning. On the other hand, these two methods, which are part of the 

cooperative learning model, have not been clearly used simultaneously in research on 

Islamic religious education learning. The use of this method in Islamic religious education 

is still partial, not simultaneously. Essentially based on these facts, the research to be 

carried out has a good level of novelty.  

Methods 

This research is based on a qualitative approach, with a multi-site based case study 

type of research. The location of this research was at two schools, namely SMAN 

Darussholah Singojuruh Banyuwangi, and SMPIT Al-Ghazali. The number of respondents 

respectively, 38 students at SMPIT Al-Ghazali, and 30 students at SMAN Darussholah. This 

research is not about comparison or comparison, but rather about describing the success 

of each method as part of the cooperative learning model. The data collection instrument 

is a structured interview with a questionnaire with answer value options provided. The 

research results are described descriptively, with data analysis using percentage 

techniques with reference to the following table: 

Table 2. Percentage Descriptive Analysis Criteria 

No Percentage (%) Criteria 

1 86% – 100% Very Effective 

2 74% – 85% Effective 

3 54% – 73% Adequete Effective 

4 34% – 53% Less Effective 

5 20 % – 33% Very Less Effective 
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Result 

This research was carried out at two schools, namely SMAN Darussholah Singojuruh 

Banyuwangi and SMPIT AL-Ghazali Jember, with data collection through questionnaires 

as an instrument form of structured interviews, so the research data can be described as 

follows: 

1. Use of the TSTS Method at SMAN Darussholah Singojuruh Banyuwangi 

Based on research data with eleven structured interview questions regarding the 

use or utilization of the Two Stay Two Stray (TSTS) method at SMAN Darussholah 

Singojuruh Banyuwangi, the results of the percentage of students' answers to each 

question item can be described as follows: 

 

 

 

 

 

 

 

 

Figure 3. Percentage of Student Answer Results at SMAN Singojuruh Banyuwangi About 

TSTS Method 

The percentage data above is a description of the answers to the TSTS method 

indicators in the questionnaire distributed to students. Based on this data, question 

number eleven, which explicitly explores data about the benefits of this method, can 

foster enthusiasm and make students feel happy or cheerful in the process of learning 

Islamic religious education. The percentage value was 87.3 percent, indicating that 

students who used this method agreed with the dimensions of the question, namely 

feeling enthusiastic or motivated, and having cheerful/happy feelings. The low percentage 

value data is in the indicator measurement of whether students are happy with the 

division into groups in the implementation of the TSTS method carried out by the teacher. 

The percentage scale is 79.3 percent, which means that students who are divided into 

groups by the teacher have a positive perspective. 

The eleven statement items in the questionnaire are the four main indicators of the 

TSTS learning method used in Islamic religious education at SMAN Singojuruh 

Banyuwangi. Statements number 1 to 4 represent discussion indicators, statements 

number 5-7 relate to group division, and statements number 8-11 relate to the "stray" or 

visiting characteristic which is a characteristic of the TSTS method. Based on the data, the 
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results of the mapping of the three method indicators are depicted in the following 

diagram. 

 

 

 

 

 

 

Figure 4. Percentage Diagram of TSTS Method Indicator Measurement Results 

Referring to the image data above, the stray indicator is aepek which has a 

percentage value of 85.5 percent. The indicator aspect for group division was 81.3 

percent, and the discussion aspect reached 84.3. Based on this data, although partially 

the data for statement number 5 achieved the lowest score, in terms of the visiting aspect 

indicator (stray), it has a high percentage value. 

As for the overall average, the measurement of the TSTS learning model indicators 

used by teachers in learning Islamic religious education at SMAN Darussholah Singojuruh, 

reached a percentage of 83.93 percent, and referring to the descriptive analysis table, the 

achievement of this percentage value is in in the very effective category. In simple terms, 

from a student's perspective, the TSTS method can encourage and improve the cognitive 

domain and student learning outcomes. Explicitly meaning, TSTS, which is part of the 

cooperative learning model, has a very good perspective for students. 

2. Use of the STAD Method at SMPIT Al-Ghazali Jember 

Research data from a student perspective, regarding the measurement results of 

using the STAD method at SMPIT Al-Ghazali Jember, in learning Islamic religious 

education, can be seen in the bar diagram presented below. 

 
 

 
 

 

 

 

 

 
 

Figure 5. Percentage of Student Perspective Measurement Results Based on Student 

STAD Method Indicators 
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The picture of research data regarding the implementation of the STAD method 

above shows that the quiz indicator has the highest percentage level contribution of 86.8 

percent. Quiz indicators are elements that can be used in implementing this method, to 

evaluate or measure students' level of understanding and achievement of the learning 

material studied. As for the results from the student perspective, with indicators of 

achievement progress or learning outcomes, a percentage of 84.2 percent shows a sign 

that students are making good progress. 

These five indicators are formed from 11 statements with details: 3 statements on 

class presentation indicators, 5 statements on teamwork indicators, 2 statements on quiz 

indicators, 3 statements on individual student progress indicators, and measurement of 

reward indicators, using 3 statements on the sheet. questionnaire. The results of the 

research data, in more detail relating to student assessments of the STAD method, can be 

seen in the following bar diagram image. 

 

 

 

 

 
 
 
 
 
 
 
 

 

 

Figure 6. Percentage of Measuring Answers of SMPIT Al-Ghazali Students to the STAD 

Method in Learning Islamic Religious Education 

The highest percentage of 90 percent is the result of measuring students' ability to 

present learning material assigned by the teacher. The second highest percentage is 

related to the student's perspective on whether the STAD method can foster learning 

motivation. Reaching 89.5 percent, stated that based on this data, students felt that 

learning conditions using the STAD method could create a pleasant learning atmosphere. 

As for the lowest percentage in question number two with the essence of students 

listening carefully, and the eleventh statement, related to the aspect of students studying 

hard in improving their grades with 81.6 percent each. 
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Discussion 

Based on the data description above, the STAD method, from a student's point of 

view or point of view, is considered to be able to encourage and realize the achievement 

of good learning outcomes. This fact can be validated in the average percentage of the 

overall measurement results, 85.5 percent of students stated that the STAD method was 

effective in facilitating the implementation of learning Islamic religious education subjects 

at Al-Ghazali SMPIT. 

Referring to the description of the research data, both the use of the TSTS method 

at SMAN Singojuruh Banyuwangi, and the STAD at SMPIT Al-Ghazali, can be seen clearly 

from the students' point of view or perspective as having a significant contribution. very 

effective in implementing Islamic religious education learning. Both are part of the 

cooperative learning model. The effectiveness of these two methods cannot be separated 

from the main basis and style of cooperative learning which emphasizes the student 

centered dimension rather than teacher centered learning, with a group learning style 

(Munawaroh, 2016; Murni, 2021). 

Base on student centered, and has a group learning model, which is characteristic 

of the cooperative learning model, is based on constructivism theory, has a goal within 

the framework of building both abilities and understanding in the learning context. 

Providing space and freedom to students, so that interaction occurs between each other 

which can encourage the realization of social cognitive theory in teaching and learning 

activities. This reality is closely related to the advantages of constructivism, first, teachers 

are not the only source of learning, second, students in teaching and learning activities 

are more active and creative, third, learning is more meaningful, and fourth, learning has 

freedom in learning (Suparlan, 2019). 

The content and learning material dimensions of Islamic religious education, which 

are dogmatic and doctrinal in nature, can cause boredom and passivity among students 

in the process of teaching and learning activities. The dogmatic and doctrinal dimensions 

are more focused on the context of cultivation, so that the Islamic religious education 

learning process tends to be conventional through the lecture method, so that the teacher 

plays the role of actor in learning activities, which has an impact on students' attitudes 

becoming passive and inactive. The emergence of constructivism, which underlies the 

philosophy of the cooperative learning model, is an antithesis to this context, namely the 

teacher as the center and dominating the process of teaching and learning activities 

(Mahmudah, 2016). In short, a cooperative model based on constructivism can be a 

problem solving in overcoming students' boredom and passivity in learning Islamic 

religious education. 

Islamic religious education materials such as aqidah, morals, worship, Islamic 

Cultural History (SKI), fiqh and others are the subject matter of Islamic religious education 



DOI: https://doi.org/10.14421/njpi.2024.v4i2-16 

 

Nusantara: Jurnal Pendidikan Indonesia Vol. 4, No. 2, April 2024 |565 

learning materials, which indeed appear to have the dimensions of dogma and doctrine. 

This is based on the fact that the material contextually refers to normative religious texts, 

namely the Al-Qur'an and Sunnah in totality and comprehensiveness, so that these 

materials have a high sacred value. The sacredness dimension contained in Islamic 

religious education material is due to the values that are strongly and concretely 

contained in the learning material. 

Following up on this description, the use of cooperative learning models in Islamic 

religious education can have a positive influence so that the religious education process 

is not textual-cognitive in nature, using a religious-normative approach (Habibi, 2017). The 

use of the cooperative learning model provides ample space for students to be able to 

convey and accept differences in perspectives in understanding the learning material 

being studied. The cooperative learning model in implementing teaching and learning 

activities in Islamic religious education can bridge the dimensions of divinity and humanity 

in a complete way. 

In the divine dimension, students can study Islam based on texts, but on the other 

hand they can also understand and interpret it contextually. The cooperative learning 

model can be a pathway in presenting an Islamic religious education process that is 

innovative, creative and fun, but cannot be separated from the essential goal, namely 

making and forming kaffah Muslims. Based on the explanation above, in connection with 

the research results and characteristics of Islamic religious education learning materials, 

this research confirms that learning with a cooperative approach, with these two models, 

is able to produce effective learning from the student's perspective. The results of this 

research further emphasize the adaptive dimension that can be based on a cooperative 

learning approach.  

This research as a whole can provide implications for teachers to make the 

cooperative learning approach an option in designing the learning process. This approach 

can comprehensively mediate the learning characteristics of Islamic religious education 

which intersects a lot with the dimensions of dogma and doctrine. This is because the 

desired outcome of Islamic religious education is not related to students' freedom of 

thought and creativity, but to the dimension of obedience. 

Conclusion 

Referring to the problem formulation, based on research data on the TSTS and STAD 

learning models which are part of the cooperative learning approach, it explicitly explains 

that from the student's perspective these two models can create effective learning in 

Islamic religious education. The results of research on the TSTS model, the positive 

perspective of TSTS reached 83.9 percent, and in STAD the percentage of students' 

positive perspective was 85.9 percent. The results achieved by this percentage are 

included in the very good category. The results of this research can be used as study 
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material in carrying out research on learning models that are not partial, but can be 

carried out jointly. This is because the material and learning dimensions of Islamic 

religious education have different complexities from other subjects 
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