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ABSTRACT

Purpose - This study investigates the relationship between hospitality
students' perceptions of lecturer support and their satisfaction with
the English for Tourism course delivered in a blended learning format
in response to the changing learning environments following the
COVID-19 pandemic. Amid increasing demands for technology-
integrated instruction in English for Specific Purposes (ESP), this
research highlights the role of pedagogical support in shaping student
satisfaction.

Method - Employing a quantitative correlational approach, this study
collected data using validated instruments: the Scale of Perceived
Instructor Support (SPIS) and the ESP Student Satisfaction Scale. Out
of 92 students enrolled in the course, 47 (51.1%) participated
voluntarily. Pearson’s correlation coefficient was applied to examine
the relationship between perceived lecturer support and student
satisfaction.

Findings - Results indicated that students perceived moderate to high
levels of support from their lecturers and reported a generally positive
experience with the course, as reflected in a strong positive
correlation (r=0.732, p < 0.01) between lecturer support and student
satisfaction, emphasizing the importance of lecturer presence,
interpersonal connection, and responsive feedback in blended ESP
instruction.

Research Implications - The study contributes to the growing
literature of ESP pedagogy and blended learning by affirming the
crucial role of lecturer support in shaping positive student
experiences. The research is limited by its single-institution scope,
modest sample size, and insufficient examination of factors affecting
students’ willingness to continue learning in blended format. Future
research is recommended to investigate lecturer support's impact on
student motivation, psychological challenges, and learning outcomes,
using longitudinal or mixed methods approaches.
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Introduction

In the years following the COVID-19 pandemic, the implementation of blended
learning has become a pedagogical norm across many higher education institutions
worldwide, including Indonesia. This shift has particularly impacted English for Specific
Purposes (ESP) instruction, where balancing specialized content delivery with flexible
digital formats remains a pressing challenge. Blended learning environments are known
to improve learning flexibility, engagement, and autonomy, provided that adequate
support structures are in place (Megahed & Ghoneim, 2022; Thahir et al., 2023). In ESP
contexts, the utilization of technology and the implementation of blended learning
models are increasing to provide a more holistic and flexible learning environment (Dou,
2024; Gaffas, 2023; Sakti et al., 2024).

Numerous studies have established that lecture support, defined through
instructional, emotional, and interpersonal dimensions, positively influences student
satisfaction and success in both traditional and online learning environments, including
blended learning (An et al., 2023; Kauffman, 2015; Lee et al., 2011; Marlina et al., 2021). In
ESP contexts, various support provided by lecturers is tailored to meet the specific needs
of students in areas such as vocabulary, discourse practices, and communication skills to
enhance their language proficiency (Constantinou et al., 2019; Dou, 2024). Moreover,
studies like those of Gaffas (2023) and Liu & Mantuhac (2024) underline the significance
of interpersonal and instructional support in blended ESP learning environments.
Instructional support significantly impacts students’ satisfaction, engagement, and
perceived learning outcomes in blended learning contexts (Anthony Jnr., 2022; Wong &
Chapman, 2023). However, the effectiveness of such support is contingent upon students’
perceptions of teacher presence, responsiveness, and clarity in blended modalities (Liu &
Mantuhac, 2024; McNeill & Bushaala, 2023).

In terms of satisfaction, students in ESP courses have been shown to prioritize clear
communication, timely feedback, and relevance to real-world professional needs
(Avsheniuk et al., 2021; Pham & Huynh, 2023). Concerns about improving education
quality, the institution’s reputation, student admissions, well-being, and learning
outcomes often arise in student satisfaction literature (Bye et al., 2020; Rehman et al.,
2022). Several studies suggest that active lecturer involvement, autonomy support,
guidance, feedback, and interaction are among the types of support that significantly
impact student satisfaction (Hernandez et al., 2022; Sihombing et al., 2025). However,
while a growing number of studies explore satisfaction factors in general online
education, few have inquired about how lecturer support specifically shapes satisfaction
in blended ESP courses such as English for Tourism. Moreover, there is limited empirical
research conducted within Indonesian higher education contexts that investigates the
interconnectedness of support and satisfaction in specialized, practice-oriented language
instruction.
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Although research in blended learning has expanded post-pandemic, most studies
remain focused on general EFL or subject-specific STEM courses, leaving ESP fields like
English for Tourism underrepresented. This creates a gap in the literature regarding how
students perceive instructional quality, especially in terms of tailored support, within
blended learning environments that aim to prepare them for hospitality industries. The
purpose of the study is to investigate how hospitality students perceive their lecturers’
support during the semester and how this perception relates to their overall satisfaction
with the course.

Methods

The present study employed a quantitative approach to investigate the correlation
between students' perceptions of lecturer support and their satisfaction with an English
for Tourism course conducted in a blended learning format. This approach was chosen to
enable measurable insights across a broad student population, crucial during large-scale
educational shifts (Creswell & Creswell, 2022). Quantitative methods are effective for
assessing attitudes and perceptions in educational research (Johnston et al., 2005; Muijs,
2010).

The participants in this study were undergraduates enrolled in an English for
Tourism course at a hospitality-focused higher education institution in Indonesia. During
the academic semester of data collection, a total of 92 students were enrolled in the
course across three study programs: Culinary Management, Food and Beverage
Management, and Room Division Management. Out of these, 47 students voluntarily
completed both research instruments, resulting in a response rate of 51%. The sample
size is considered adequate for correlational analysis, as a minimum of 44 participants is
sufficient to detect a medium effect size (Cohen, 1992).

The study employed structured questionnaires, specifically the Scale of Perceived
Instructor Support (SPIS) (Young-Jones et al., 2022) and the ESP student satisfaction scale
(Avsheniuk et al., 2021), to collect data on the relationship between the variables. Both of
the instruments were adapted with modifications tailored to the contexts of hospitality
students and English for Tourism. The participants also provided demographic
information, including name, gender, study program, and batch year. The data was
analyzed using SPSS Statistics software, with the Pearson coefficient of correlation
employed to examine the relationship between lecturer support and student satisfaction.

The validity and reliability assessments indicated that both the SPIS and ESP course
satisfaction questionnaires were statistically sound, with the significance values for all
items below 0.05, suggesting that each item was statistically valid and appropriately
measured students’ perceptions of lecturer support and instruction in the English for
Tourism course. Additionally, reliability analysis revealed Cronbach’s alpha coefficients of
0.962 for the SIPS and 0.912 for the course satisfaction scale. Both values exceed the
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commonly accepted threshold of 0.70, indicating strong internal consistency for each
scale.

Results

A total of 47 students completed both questionnaires, representing three different
study programs: Room Division Management (14 students, 29.79%), Food and Beverage
Management (15 students, 31.91%), and Culinary Management (18 students, 38.30%).

1. SPIS questionnaire results

To investigate the relationships among the four factors of lecturer support as
perceived by the students, mean subtotal scores for average perceived engagement,
expectation, interpersonal relationship, and autonomy were calculated. The highest mean
was reported for interpersonal support (M = 5.04,SD = 0.86), followed by expectation
(M = 4.98,SD = 0.80). students reported positive levels of autonomy (M = 4.64,SD = 1.03)
and engagement (M = 4.57,SD = 0.97). Table 1 below summarizes the statistics regarding
perceived lecturer support.

Table 1. SPIS questionnaire statistics

Item N  Mean SD Variance  Skew  Kurtosis
Engagement 47 4574 971 .943 -.235 -.919
Experience 47  4.982 .802 .644 -717 .382
Interpersonal Relationship 47  5.035 .860 .739 -.576 -.290
Autonomy 47 4638 1.025 1.050 -.508 -.596

1.1. Relationships among four factors of lecturer support

Pearson bivariate correlation was employed to calculate relationships among the
four factors of lecturer support and based on the output in Table 2. All the four factors of
lecturer support strongly correlate positively to one another, indicated by the significant
levels which are < 0.01.

Table 2. Correlation among the four factors of lecturer support

Item Engagement Experience Interpersonal Autonomy
Relationship
Engagement Pearson 1 796%* 818** .698**
Correlation ' '
Sig.(2-tailed) . .000 .000 .000
Experience Pearson 796%* 1 T14%* .835**
Correlation
Sig.(2-tailed) .000 . .000 .000
Interpersonal Pearson. 818%* T14%* 1 782%*
Relationship Correlation
Sig.(2-tailed) .000 .000 . .000
Autonomy Pearson .698** .835** .782%* 1
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Correlation
Sig.(2-tailed) .000 .000 .000
**_Correlation is significant at the 0.01 level (2-tailed)

2. Students' satisfaction questionnaire results

Mean subtotal scores were calculated for average perceived learning experience
(M = 3.732,SD = 0.948), learning materials (M = 0.676,SD = 0.469), lecturer’s performance
(M =3.302,SD = 0.923), and assessment (M = 3.294,SD =0.989) to examine the
relationships between perceived lecturer support and student satisfaction. As shown in
Table 3 below, students reported moderately positive learning experiences, with slight left
skew and a flattened distribution indicating a mild preference for agreement alongside
notable variability.

Table 3. Students’ course satisfaction questionnaire statistics

ltem N Min Max Mean SD Variance Skew Kurtosis
Learner Experience 47 2 5 3.732 .948 .898 -.230 -.872
Learning Materials 47 0 1 .676  .469 .220 -756  -1.444
Lecturer's Performance 47 1 5 3.302 .923 .853 -.013 -.551
Assessment 47 1 5 3.294 989 .978 -.078 .670

2.1. Students’ perception on learning experience

Regarding the students’ perception of their learning experience in English for
Tourism course during the semester, the results from the questionnaire suggested that
the students were generally satisfied with the instructions given by the lecturer. As
indicated in Table 4, the students rated three of the items as fairly satisfied while the rest
as average satisfaction. Students reported relatively high satisfaction with the course
engagement activities (M =4.128,SD = 0.612), opportunities to access and use
information (M = 4.064,SD = 0.791), and their ability to meet deadlines (M = 4.234,5D =
0.560).

Table 4. Students’ perception on learning experience statistics

Item Min  Max Mean SD

Course engagement activities 3 5 4128 .612
Willingness to continue studying in blended learning 2 5 3.234 .960
Satisfaction with course content 2 5 3.426 950
Opportunity to access and use information 3 5 4.064 .791
Students’ motivation 3 5 3.936 .704
Ability to meet deadlines 3 5 4.234 560

2.2. Students’ perception on learning materials

Students were surveyed on their perception of learning materials and preferences
for blended learning resources. They found Microsoft Teams as the Learning
Management System (LMS) and the lecturer's frequent use of Microsoft PowerPoint

548 | Nusantara: Jurnal Pendidikan Indonesia Vol. 5, No. 3, July 2025



DOI: https://doi.org/10.62491/njpi.2025.v5i3-1

during class to be the most effective and convenient media for delivering English for
Tourism lessons. Table 5 below shows how student perceive the learning materials of the
English for Tourism course. Students expressed favorable perceptions of their ability to
work independently with the provided learning resources (M = 0.702,SD = 0.462), closely
followed by overall satisfaction with class resources (M = 0.681,SD = 0.471). however,
perceptions regarding the instructional effectiveness of blended classes were
comparatively less favorable. Less than 50% of students (M = 0.447,SD = 0.503)
considered blended learning instruction to be an effective mode of learning. Furthermore,
only 53.2% (M = 0.532,5D = 0.504) indicated that they understood class requirements
more clearly in the blended learning compared to in-person formats.

Table 5. Students’ perception on learning materials

Item Min Max Mean SD
Ability to work on learning activities on their own 0 1 702 462
Find classes conducted in blended learning as an effective
way of learning

Satisfaction with course resources

Ability to understand course requirements better in blended
learning than in conventional classroom situation

1 447  .503
1 681 471

o O O

1 532 504

2.3. Students’ perception on lecturer's performance

Students’ evaluation of their English for Tourism lecturers revealed varied
perceptions across five aspects of performance. As presented in Table 6, the lecturer’s
presence in class (M =3.77,SD = 0.60) garnered the highest rating, indicating that
students appreciated consistent engagement and visibility in the blended format. This
was followed by the communication methods chosen by the lecturer (M = 3.32,SD = 0.66),
suggesting that communication tools such as Microsoft Teams and messaging platforms
were generally effective. In contrast, students assessed cooperation with the lecturer (M =
2.98,SD = 0.71) and collaboration with peers (M = 2.87,SD = 0.65) below the midpoint,
pointing to a perceived lack of interactive or relational engagement. The lowest score was
recorded for response time from the lecturer (M = 2.70,SD = 0.86), which may reflect
students’ concerns about delayed feedback or limited access to support outside class
hours.

Table 6. Students’ perception on lecturer’'s performance

Item Min  Max Mean SD
Means of communication chosen by lecturer 2 4 3.319 .663
Lecturer’s presence in class 3 5 3.766  .598
Cooperation with lecturer 2 4 2979 .707
Collaboration with other students 2 4 2.872  .647
Time response from lecturer 1 4 2.702  .858
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2.4. Students’ perception on the assessment

Students’ perceptions of course assessments offered significant insights regarding
the fairness, transparency, and difficulty of the employed evaluation method. As shown
in Table 6, the difficulty of midterm exams (M = 3.468,5SD = 0.654) and semester tasks
(M = 3.149,5D = 0.659) was assessed as moderate, with a slight inclination towards the
easier end of the scale. Students demonstrated considerable confidence in the
transparency of assessment instructions (M = 3.766,SD = 0.813) and the accuracy of the
grades they received (M = 3.574,5D = 0.972). Performance monitoring has emerged as a
concern, however, with students reporting lower satisfaction (M = 2.787,SD = 0.750).

Table 7. Students’ perception on the course assessment

Item Min  Max Mean SD

Level of difficulty of the midterm exam 2 4 3.468 .654
Level of difficulty of the tasks during the semester 2 4 3.149 .659
Clarity and transparency in the exam instructions 3 5 3.766 .813
Accuracy on academic progress 2 5 3.574 972
Easy to monitor academic performance 2 4 2.787 750

3. Lecturer support and student satisfaction correlation

The Pearson coefficient of correlation was used to identify the relationship between
perceived lecturer support and course satisfaction during the semester, which is
presented in Table 8. The output of correlation test revealed the significant levels between
lecturer support and course satisfaction is at the 0.01 level (p < 0.01), meaning the result
is statistically highly significant.

Table 8. Correlation between students’ perception on lecturer support and course
satisfaction

Lecturer support  Course satisfaction

Lecturer support Pearson Correlation 1 732*%*
Sig. (2-tailed) . .000

Course satisfaction  Pearson Correlation 732%* 1
Sig. (2-tailed) .000

**_ Correlation is significant at the 0.01 level (2-tailed)
Discussions

The study examines the relationship between lecturer support and student
satisfaction in a blended English for Tourism course. The results demonstrated a strong,
statistically significant correlation between the two variables, affirming previous findings
that emphasize the importance of teacher presence and support in online and blended
learning environments (Lee et al., 2011; Wong & Chapman, 2023). Among the four
dimensions of lecturer support, interpersonal support received the highest student
ratings, highlighting the critical role of relational aspects such as approachability,
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encouragement, and clear communication. This aligns with prior research showing that
social-emotional connection helps offset the reduced physical presence in blended
classrooms (Dewaele & Li, 2020; Gaffas, 2023). However, autonomy support showed more
variability, indicating that while some students felt empowered, others experienced
inconsistent guidance, which is a pattern echoed in studies on structured learning
environments (Assor et al., 2002; Reeve, 2006).

The findings also suggest that clear expectations and consistent communication
contribute to increased student engagement, satisfaction, and perceived autonomy. This
supports research that links instructional clarity and support to higher motivation and
satisfaction in ESP and blended learning settings (Hendrian & Kurniawati, 2024; Hornstra
et al., 2023; Prananto et al., 2025). Students prioritize clarity and fairness in lecturers but
may express criticism when expectations or feedback lack consistency (Deeley et al.,
2019). These findings align with studies emphasizing the importance of instructional
quality and learning resources in student satisfaction as well as the necessity of improving
teaching practices through professional development (PD) for ESP lecturers (Afida &
Junaidi, 2021; Chandra & Fitriyanto, 2024; Constantinou et al., 2019).

While students generally rated their learning experience positively, there were
concerns about the effectiveness of the learning materials and assessment monitoring.
Although many students reported being comfortable navigating the LMS and working
independently, fewer perceived the blended instruction as more effective than in-person
learning. This result highlights the need for improved instructional design and better
alignment between materials, tasks, and course objectives (Mubango & Ngirande, 2024;
Rasheed et al., 2020). However, concerns about the pedagogical limitations suggest the
need for differentiated instructional strategies and student-centered course design to
address diverse student needs and preferences (Raes et al., 2020; Taylor, 2024; Zhang et
al., 2020). Students also rated lecturer presence and clarity of communication favorably
but gave lower scores for lecturer response time and peer collaboration. These findings
indicate a need for more structured interaction opportunities and timely feedback,
echoing similar concerns in blended course evaluations (Heilporn et al., 2021; Su et al.,
2024).

Students perceived the assessments as accessible, fair, and effectively
communicated; however, reported lower satisfaction with performance monitoring. This
suggests insufficient support for academic progress tracking, which corresponds with
preexisting studies in blended ESP settings emphasizing the importance of formative
feedback and timely performance monitoring for improved learning outcomes (Chen,
2023; Fisher et al., 2025). Additionally, recent research has highlighted the significance of
transparent assessment practices and consistent monitoring, clear criteria, and
continuous feedback for improved e-assessment and student achievement to ensure
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fairness and accountability (Alimorad & Saleki, 2022; Almuhanna, 2023; Susanti et al.,
2021).

Overall, the findings confirm that students’ satisfaction with ESP instruction in
blended environments is significantly influenced by perceived lecturer support.
Strengthening communication, instructional clarity, and responsiveness is essential for
improving learning quality. In a similar vein, course design, lecturer quality, and effective
communication are key predictors of satisfaction and learning outcomes (Eom & Ashill,
2016). Students perceive lecturers as supportive when they provide timely feedback, clear
communication, and offer accessible guidance, which correlates with higher satisfaction
in their learning experience.

Conclusion

This study affirms that lecturer support is a critical determinant of student
satisfaction in blended ESP instruction, particularly English for Tourism. A strong,
statistically significant correlation was found between perceived lecturer support and
student satisfaction, indicating the importance of instructional clarity, emotional
connection, and lecturer presence in blended learning environments. The findings also
indicate the necessity for targeted PD to enhance ESP lecturers’ capacity to deliver
responsive, engaging, and student-centered instruction. Improving the quality of learning
materials, ensuring timely feedback, and fostering transparent performance monitoring
are also essential to support learner success.

While this study explored the correlation between students’ perceptions of lecturer
support and their satisfaction with the blended English for Tourism course, several
limitations remain, notably its single-institution scope and focus on one specific course.
In addition, it did not explore factors affecting students’ willingness to continue learning
English for Tourism in a blended learning format, as well as the psychological challenges
encountered by students due to the implementation of blended ESP learning. Further
research is advised to uncover additional evidence and insights regarding lecturer
support, class satisfaction, student motivation, and learning outcomes. A longitudinal or
mixed-method approach is recommended for future implementation to comparatively
examine support offered by lecturers as it evolves, aiming to investigate the similarities
and differences in the impact of this support on students’ learning experiences and
outcomes.
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